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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Barden Primary School 

	Number of pupils in school 
	468 

	Proportion (%) of pupil premium eligible pupils
	32% 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	September 2024-September 2025

	Date this statement was published
	September 2024

	Date on which it will be reviewed
	September 2025

	Statement authorised by
	Claire Holgate
Headteacher

	Pupil premium lead
	Rebecca Booth

	Governor / Trustee lead
	Graham Vernon 
Pupil Premium Governor


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£208,555     143 pupils

	Recovery premium funding allocation this academic year
	-

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£8,530

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£217,085


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Barden Primary School there is a school-wide commitment to giving every child the best start in life and raising achievement for all, whatever their background or the challenges they face. All staff take responsibility for disadvantaged pupils’ outcomes and have high expectations for all. The aim of Pupil Premium funding is to improve outcomes for all socio-economically disadvantaged pupils, including progress for those who are already high attainders. The focus of our Pupil Premium Strategy is to close the gap between pupil groups, tackling the barriers that stand in the way of progress and supporting disadvantaged children to achieve their goals. Many pupils within our school, some of whom will not be eligible for Pupil Premium funding, may require additional support and intervention at any time. Our strategies for managing Pupil Premium spend are clearly defined and responsive to the needs of our school and pupils. 
We are committed to meeting all of our pupils’ pastoral, social and academic needs in a nurturing environment. High quality, external evidence is reviewed carefully to inform this plan. Robust, ongoing analysis and assessment is central to our strategy, ensuring it is fit for purpose. Priorities are carefully diagnosed, and the impact of our strategies are monitored and evaluated. 
Barden Primary School Rationale
At Barden we aim to provide a creative, vocabulary rich curriculum that inspires and challenges our children, in preparation for life in a culturally diverse and ever-changing world. High expectations, inclusive approaches and excellent teaching forms the basis of all our work. Our children have the opportunity to read widely, explore, ask questions, and become knowledgeable, independent learners. Our Curriculum prepares our children for life-long learning.
It is proven that high quality teaching has the greatest impact on closing the disadvantage attainment gap. As a result, this remains at the heart of our provision, benefitting all children in school, regardless of whether they are disadvantaged or not. Support required for individual pupils is quickly identified and implemented to ensure that needs are addressed, and progress is made. Following the funding to support the EEF’s Guide to the Pupil Premium ‘Menu of approaches’ we believe that by focusing on these four key priorities it will enable the school to: 
▪ raise attainment and progress in Writing and across the wider curriculum; closing the gap between the school and the local authority and national expected standards 
▪ raise attainment and progress in Mathematics by developing a ‘Mastery Approach’ across the school 
▪ support pupils and parents with punctuality and attendance so that disadvantaged pupils are able to access the teaching, academic support and wider support offered by the school 
▪ widen pupils understanding of the wider world, outside of their local area 
▪ develop their cultural capital; enabling skill development and creative learning via a wider array of cultural experiences and extracurricular activities
- improve attainment in Reading, Writing and Mathematics by developing and implementing high-quality teaching for all pupils
- targeted academic support for smaller groups of children or individuals
- improve confidence, independence and self-esteem of pupils 
- improve the wider opportunities available for all our pupils 
- improve attendance and punctuality of pupils 
- work in partnership with parents to remove barriers to learning  
- support all pupils to achieve the highest possible standards across the curriculum and realise their full potential in all aspects of their learning.
We know the importance of children attending school every day; pupils with the highest attainment at the end of key stage 2 have higher rates of attendance over the key stage compared to those with the lowest attainment. (GOV, 2021). Whilst attendance is key to attainment, Barden Primary put the safety and wellbeing of our pupils at upmost importance. We know to effectively safeguard our pupils regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extra-familial harms (GOV, 2021).
In an attempt to improve attendance, we allocate funding to our excellent Pastoral Lead and learning mentors who work closely with our families to ensure attendance remains high. We also run attendance initiatives within school to try to improve attendance across school. Long periods of extended leave during term time, also has a huge impact on our attendance figures. To try and overcome this, senior leaders work closely with our school community and advise against this. 
We know that children do best when they feel safe, calm and in control of their emotions. Consequently, at Barden Primary School we prioritise children’s emotional well-being. Our Pastoral Lead and learning mentor’s works closely with many of our families, giving help and advice on a range of practical difficulties as well as being a sensitive listening ear. Our nurture sessions provide social and emotional support to many pupils across school. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
Outcomes
	Evidence suggests that pupils from lower socioeconomic backgrounds are more likely to be behind their peers in developing early language and speech skills (EEF Oral Language interventions). It is estimated that 1.9million children in the UK are behind with their talking and/or understanding of words - the highest number ever recorded. This trend is reflected in 2022-2023 and 2023-2024 EYFS Baseline Assessment for Listening, Attention and Understanding and Speaking. The average impact of oral language intervention is approximately an additional six months progress over a year. Many of the children starting in EYFS at Barden will have English as an additional language and speak more than one language at home.

	2
Teaching
	According to our Summer data 2023 there were 43% of our PPG children that were below expectation for writing, 33% for reading and 35% for maths. Due to the lack of language and oral skills and reading at home the children struggle with writing. This is being addressed in school with CPD for staff on teaching writing, with more emphasis on modelled and shared writing for the children to experience and read a wide range of writing. The reading scheme for the whole school has been developed and changed this year with a larger emphasis on vocabulary. Writing was a focus and highlighted in the SIP.
Whole school maths approach to mastery 

	3
Pastoral
	Social and emotional conditions are so bad especially for the disadvantaged. Due to limitations within the home, children have not been able to fully engage with their education. These findings are supported by national studies. This has resulted in the attainment of our PP children being significantly behind their non-disadvantaged peers. Government data indicates that SEMH needs are more prevalent among children from disadvantaged backgrounds. We know that children do best when they feel safe, calm and in control of their emotions. Consequently, at Barden Primary School we prioritise children’s emotional well-being. Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment. (EEF reports)
Burnley is ranked as the 11th most deprived area out of 317 districts in England; therefore, it is an area of multiple deprivations, with the majority of households in at least 1 of the 4 main levels of classification (Income, Employment, Health & Education). Significant numbers of our families: have adults not in employment; are claiming benefits; have adults with no educational qualifications; have adults that have never worked; have long term health issues and have no access to a car. This shows we are situated in a neighbourhood where our children and their families are struggling with low incomes, severe unemployment levels, poor health and many are living on or below the poverty line

	4
Enrichment
	Pupils from Socio-economically disadvantaged backgrounds were much less likely to take part in any extra-curricular activity, particularly music and sport. As a result, they lose out on the benefits; increased confidence helping social interaction, aspiration to go onto higher or further education, a sense of wellbeing and belonging and developing networks. Parents have less surplus money to use for leisure time such as holidays, visits and experiences. In the current climate of a predicted cost of living crisis, where fuel bills and food costs continue to soar, this will only be greater effected. Consequently, pupils have a limited understanding of life beyond the local area. They do not have the same cultural capital as their peers from different backgrounds. This disadvantage is demonstrated in their understanding of the wider world, especially when reading and writing; where they struggle to understand what is happening, empathise with a character’s experience or infer what might happen next or when learning about the wider curriculum e.g. developing their understanding of geographical locations or religious practise and events.

	6
Attendance
	National research from 2023 showed that pupils from socioeconomically disadvantaged backgrounds were nearly twice as likely to be persistently absent than their classmates. Tracking of pupil attendance show that our disadvantaged children have been less likely to attend school. Although this is getting better, targeted interventions by attendance officer is ongoing.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To reduce gaps in attainment and progress through carefully differentiated interventions to support reading, writing, and maths for identified groups.
To increase the percentage of PP children working at year group expectations in mathematics, reading and writing. 

Reading pupil premium children working at or higher
Summer 2024 52%
Writing pupil premium children working at or higher 
Summer 2024 38%
Maths pupil premium children working at or higher 
Summer 2024 51%

To ensure the progress of all PP pupils and other pupils identified as vulnerable, will be in line with other non-disadvantaged pupils
	Attainment is in line with or exceeds national expectations.
Increased percentage of PP working at YGE in mathematics and reading/writing. 
Progress is in line with non-disadvantaged pupils.


	Raise attainment and progress of PP pupils in reading. To create a love for reading and create a whole school environment which promotes a buzz for reading, for example author visits, theme days.
The new method of guided reading has been implemented in both KS1/KS2 and will continue to be monitored to assess the impact on reading for PP children involved. 
	Half termly reading tea party with the Headteacher which rewards reading at home. Parents are encouraged to read with their child and support
An increase in the percentage of PP children meeting the national expectations in Reading across EYFS, KS1 and KS2. Reading books chosen by children will be targeted at their reading level. Books will be matched so that they are appropriate to be read independently but also offer an element of challenge in word reading, vocabulary and comprehension.  The children will be able to select books from their reading corner which have been selected to be both age appropriate and diverse to spark interest from the children. 

	Curriculum enrichment through school trips 
Disadvantaged pupils do not have access to wider experiences outside of school. We aim to continue providing enrichment experiences for pupils to enhance their understanding of the curriculum 
Visitors are allowed to come into school to further support the children’s learning. 
Enrichment days to take place as a class or whole school to enhance the school curriculum.

	Children are able to draw on a range of experiences within lessons and use this to support their understanding. 
All pupils’ attitudes to learning improve 
further. As their aspirations of what can be achieved develops. 

 


	To develop the attainment levels in writing across the key stages 
Training will take place to further the development of writing at Barden.  The sequence of learning will become clearer, working towards outcomes in units of work that have been simplified, in terms of what needs to be included. 
The lowest 20% of each class will be identified and given targeted intervention to promote higher levels of progress and attainment in writing
	An increased amount of PP children will reached the expected level for writing in their respective year groups.
Focussed intervention for the lowest 20% attainment for writing, providing more opportunities for short writing opportunities. 


	The well-being of all children is supported in school.
	The well-being of all children is prioritised and children are well supported both across the curriculum and with their Social, Emotional and Mental Health (SEMH) development.
Pastoral lead/play worker to continue with interventions and extra support for these children

	To improve the attendance of all children, including children who are disadvantaged.
	The attendance of these children are increasing and less long absences but regular competitions and inventions to help encourage these children to be in school



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £34, 000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To continue to embed our core principles for highly effective teaching and learning across the curriculum, resulting in high quality provision for all pupils.
	EEF tiered approach stated that quality first teaching is a top priority and will have the biggest impact.
There is a strong consensus that high performance in education systems is dependent on the quality of teaching. ‘The quality of an education system cannot exceed the quality of its teachers’ (Barber & Mourshed, 2007:13) UK research concluded that ‘having a very effective, rather than an average teacher raises each pupil’s attainment by a third 
	1, 2 

	Continue with successful sustaining of the Read Write Inc programme.

Mastery programme for maths plus package of LBQ to be used in all year groups

CPD for Reading in KS2 and reading across the curriculum in all year groups. 

	In 2010 the UK government studied the twelve highest performing schools across the UK, seven of them taught Read Write Inc. (Reading by Six, 2010).

Maths mastery is a teaching and learning approach that aims for pupils to develop deep understanding of maths rather than being able to memorise key procedures or resort to rote learning.

The reading and writing of Standard English, alongside proficient language development, is the key to unlocking the rest of the academic curriculum. (Gibb, 2022).


	1, 2

	CPD for teaching writing in KS1 and KS2 – developing the sequence of learning. 
	Disadvantaged pupils are 20% less likely than their peers to reach the expected standards in reading, writing and maths by the end of primary school, and the gap in literacy attainment grows substantially during Key Stage 2, with pupils making less progress than their peers in both reading and writing (EEF 2023). 

Teachers should tailor practices to meet the needs of their individual pupils as well as the whole class, use them in conjunction and monitor or adjust them as necessary (Gillespie and Graham, 2010).

Cases of writing failure due to poor teaching can be minimized if these students experience effective writing instruction right from the start (Graham & Harris 2005).

	1, 2

	To ensure that a wider range of adaptive teaching strategies are used effectively across the curriculum
	The Program for International Student Assessment (PISA) research says that ‘adaptive teaching’ is one of the approaches most positively correlated with student performance. Evidence of impact – EEF toolkit.
	1,2



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £84,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	One TA3 in every KS group to allow for focused interventions and high adult/pupil ratio
To reduce gaps in attainment through carefully differentiated interventions to support reading, writing, and maths for identified groups. To increase the % of PP children working at year group expectations in mathematics, reading and writing. To ensure the progress of all PP pupils and other pupils identified as vulnerable, will be in line with other non-disadvantaged pupils.

	TAs’ interactions with pupils: interactions are less formal and more personalised than teacher to-pupil talk; they aid pupil engagement; help to keep them on-task; and allow access to immediate support and differentiation. (Rubie-Davies, C., Blatchford, P., Webster, R., Koutsoubou, M. and Bassett, P, 2010)

Research on TAs delivering targeted interventions in one to-one or small group settings shows a consistent impact on attainment of approximately three to four additional months’ progress (effect size 0.2–0.3).(EEF,2021)
	1, 2

	Additional Educational Psychologist Visits pupils with SEN. 
Extra visits from the EP to support children in receipt of PP grant, offering advice and support for the most vulnerable.

	EP’s have a statutory role on providing advice and information to local authorities (LAs) for children and young people with special educational needs and/or disability (SEND), and are undergoing a statutory needs assessment (Reg 6 (1) (d) SEND Regulations 2014).


EPs are critical in identifying special educational needs (SEN) and providing a statutory contribution to Education, Health and Care (EHC) assessments. They also play an essential role in upskilling the education and wider workforce, thus ensuring high quality special educational needs and disability (SEND) provision is available. A fundamental part of their role is supporting the social, emotional and mental wellbeing of children and young people, families and teachers, to help address the increase in mental health problems in children and young people. 

12 visits in the last academic year ,
3  x reception PPG children had a visit from the Education Psychologist 
3 x  Y4 PPG children had a visit from the Education Psychologist

	1, 2, 3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost - £84,950
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Professional support -  Pastoral intervention 
Plus 1 learning mentors 
To lead Pastoral provision throughout school.
To reduce any gaps in attainment by ensuring all pupils are included and achieve well – through attendance, academic support, family support, behaviour, SEN support and advice and assessment. Encouraging children to discuss issues and problems.
To support the emotional, social and behavioural development of PP pupils and other children who are identified as vulnerable
Pastoral Interventions using the garden and the greenhouse, engaging children who struggle with relationships and mental wellbeing. This will support creating better relationships
	Strong pastoral care is the foundation stone of a successful strategy. It should be seen as the bedrock of any efforts to tackle educational disadvantage (Rowland, 2021:21). 
Social emotional health in early childhood is defined as the developing capacity to form secure relationships, experience and regulate emotions, explore and learn. Without this, children cannot successfully participate in social interactions, manage conflict, express empathy to others and develop a positive sense of who they are. When they develop this, they are more likely to engage in an educational setting (Rowland, 2021:44).

The foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils want to be and are keen and ready to learn. (GOV, 2021)


	2, 3, 4

	Curriculum enrichment through school trips

Disadvantaged pupils do not have access to wider experiences outside of school. We aim to continue providing enrichment experiences for pupils to enhance their understanding of the curriculum.
Enrichment days to take place as a class or whole school to enhance the school curriculum. In-school gaps narrow in all subjects. Pupils’ attitudes to learning improve further.
	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. 

Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019).
Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021). 

	2, 3, 4

	Provision of a range of clubs/enrichment activities
To offer enrichment opportunities through a range of subsidised lunchtime and after school clubs.
The percentage of PPG children attending clubs is at least in line with their non-PPG peers. Pupils’ attitudes to learning improve further.
Attendance at these clubs will be monitored and reviewed on a termly basis.

	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019).
Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021). 

	2, 3, 4

	Subsidies for PPG children to enable them to access Year 6 residential  
To be able to offer subsidised access to school residential trip in Year 6 July 2022. 
Attendance of PPG children at residential trip is at least in line with non-PP peers. Pupils’ attitudes to learning improve further. 
 
Improved relationships and teamwork skills will be evident in the Year 6 pupils after their residential visit. 
 
	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019). 
Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021).  
 
	3, 4 

	Attendance Incentives Attendance incentives to be put in place – opportunity to win a bike. 
Termly attendance prizes to continue to be given out.
Attendance of disadvantaged pupils will be 96%.

	The pupils with the highest attainment at the end of key stage 2 have higher rates of attendance over the key stage compared to those with the lowest attainment. (GOV, 2021). 
Regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extra-familial harms (GOV, 2021).
	6



[bookmark: _GoBack]Total budgeted cost: £202,950
Part B: Review of outcomes in the previous academic year
Whole school summer data 23-24
[image: ]
Children on the pupil premium register summer data 23-24
[image: ]
Children not on the pupil premium register summer 23-24
[image: ]
	Reading 
	Autumn
	Spring
	Summer

	
	WT
	EXP
	EXC
	WT
	EXP
	EXC
	WT
	EXP
	EXC

	Pupil premium 
	51%
	49%
	4%
	43%
	57%
	8%
	40%
	60%
	8%

	Non – pupil premium
	41%
	59%
	11%
	32%
	68%
	18%
	28%
	72%
	14%



	Writing 
	Autumn
	Spring
	Summer

	
	WT
	EXP
	EXC
	WT
	EXP
	EXC
	WT
	EXP
	EXC

	Pupil premium 
	63%
	37%
	0%
	56%
	44%
	2%
	55%
	45%
	5%

	Non – pupil premium
	56%
	44%
	3%
	44%
	56%
	6%
	41%
	59%
	6%



	Maths 
	Autumn
	Spring
	Summer

	
	WT
	EXP
	EXC
	WT
	EXP
	EXC
	WT
	EXP
	EXC

	Pupil premium 
	51%
	49%
	6%
	42%
	58%
	9%
	40%
	60%
	10%

	Non – pupil premium
	43%
	57%
	12%
	50%
	50%
	65%
	33%
	67%
	14%



Pupil Premium progress
	
PP Children.
	Summer 22-23
	Summer 23-24

	
	Below 
	On Track+ 
	Above 
	Below 
	On track+ 
	Above 

	Reading 
	50% 
	50% 
	7% 
	40% 
	60% (+10%)
	8% (+1%)

	Writing 
	61% 
	39% 
	3% 
	55% 
	45% (+6%)
	5% (+2%)

	Maths
	45% 
	55% 
	7% 
	38% 
	56% (+1%)
	9% (+2%) 


From the data, it is clear to see that children on the pupil premium register have increased in all subjects with regards to expected and above. 
From the data it is evident that children who are not on the pupil premium register are still achieving a higher level of expectancy than children who are on the pupil premium register. This has been down to the increase of attainment within both groups from the previous year. 
Teachers have ensured support has been provided for our children the pupil premium, targeting them in class as spotlight children.  This has been recorded via Pupil premium trackers for each class, tracking the level of support for each child. 
Intended outcomes 
Increased percentage of PP who will be secure in Year 2 and ready to move off the Read Write Inc programme into whole class guided reading. 
Increased percentage of pupils passing the PSC check. 
Ensure children in KS2 who did not pass the PSC check in year one and two receive extra support throughout KS2 and make progress. 

 (Main school data)
Y1 Children who achieved the PSC score = Passed 83% unsuccessful 17%
Y1 PP children who achieved PP Score = Passed 75% unsuccessful 25%
Y1 None PP children who achieved PP score = Passed 84% unsuccessful 16%
Y2 children re-sit who achieved the PSC score = Passed 77% unsuccessful 13%
Y2 PP children who achieved the PSC score = Passed 60% unsuccessful 40%
Y2 none PP children achieved the PSC score = passed 81% unsuccessful 19%
93% of our children in Year 7 have successfully completed the Phonics Screening check.   This is the same figure as the previous PSC result in 23-24.  This shows a consistently high level of attainment with our phonics, due to the delivery of RWI for all children in EYFS and KS1. 
In terms of our Year 1 cohort, 75% of children (across both the Nest and the main school) passed their phonics screening check.  This has increased 5% from the previous year 22-23.
For the children who were not successful in their PSC at end of KS1 in 22-23, they continued to receive support through daily inclusion in RWI. 15 children continued the RWI programme going into Year 3.  10/15 have completed the programme with 5 continuing into Year 4.  In the 23-24 cohort, 24/91 student will continue to receive daily RWI lessons.  
Attainment in phonics has seen a rising 3 year trend since the implementation of the RWI programme.   During the initial year of implementation, the PSC results for Year 1 were 63% of children passing (12% below national average), rising to 72% of Year 1 passing in 22-23 (7% below national average) and 83% of Year 1 (excluding the nest) passing in 23-24 ( currently 3% above the national average). 
83% (+11% from last year) of the Year 1 cohort have achieved the Phonics Screening Check (excluding The Nest, although one pupil in The Nest did pass) We have also seen an improvement in Year 2 – with 77% of children passing the PSC (with the children that have not passed being new arrivals in the country and three pupils with SEND). 
There has been a clear correlation in the implementation of RWI and the increase in children achieving the GLD, with 54% (11% below national average) achieving in 21-22, 59% (8% below national average) achieving in 22-23) and 65% (3% below national average) achieving in 23-24. This also coincides with the changes in the literacy framework, introduced 22-23, leading to the gap between school data and national data being significantly closer.  





Attainment and progress in reading
	Reading 
	Autumn
	Spring
	Summer

	
	WT
	EXP
	EXC
	WT
	EXP
	EXC
	WT
	EXP
	EXC

	Pupil premium 
	51%
	49%
	4%
	43%
	57%
	8%
	40%
	60%
	8%



We have created a buzz for learning around reading at Barden.  This has been done through the introduction of a new reading spine for each year group. New topic books related to each year groups topics and a new set of books for guided reading for each year group. 
Each class has taken part in the reading challenge, which enables the children to take the books from the reading corners home to read, with the aim of reading all of the books the year group has been provided.  
Children are encouraged to read through the monitoring of their reading diaries and the reward of raffle tickets, giving them the opportunity to win a chance to participate in the reading tea party hosted by the head teacher every half term. 
The amount of Pupil premium children who are reading to the expected level or above is 60%.This has increased by 10% from summer 22-23 (50% Expected). This shows the impact the changes to the reading spines and the way we teach it (RWI and guided reading) have had on the progress of both children that are PP and not PP. 
School enrichment 
All children on the Pupil Premium register have been involved in the enrichment programme throughout the 23-24 academic year.  This has enabled them to take part in recreational activities they wouldn’t normally have an opportunity to access, such as laser fazer and Giddy Kippers. Through feedback provided by the children involved, it was clear to see they enjoyed taking part, giving positive feedback. 
In terms of extra-curricular clubs in school, we offer the clubs to all children, providing clubs in both KS1 and KS2.  
Pupil Premium children % that attended clubs 
Year 1 – 50% PPG 25% PPG SEND 
Year 2 – 74% PPG 22% PPG SEND
Year 3 –55% PPG 15% PPG SEND
Year 4 –70 % PPG 5% PPG SEND
Year 5 –57% PPG 14% PPG SEND 
Year 6 –90% PPG 20% PPG SEND 
The ratio of PP and none PP children attending clubs
Year 1 –– PP  43%   none PP 57%
Year 2 –– pp 30%  none pp -70% 
Year 3 –– pp 49 %  non pp 51% 
Year 4 –– 40 % pp 60 % none PP 
Year 5 –– 47 % PP 53% none PP
Year 6 –40% PP 60 % none PP
From the data, it is clear to see that the number of children attending extra-curricular clubs does not differ by a big amount from children who are on the PP register and those who are not, meaning the offer we provide at school is an inclusive one. 
The pupil premium funding has also been used to subside a number of class trips and whole school visits. 
School trips paid for with contributions from Pupil Premium  
EYFS - farm visit, seaside trip, reptile visit 
Year 1 - guy Fawkes visitor, Punch and Judy  
Year 2 - Towneley hall visit, planetarium  
Year 3 - Greek visitor, outdoor elements  
Year 4 - Roman soldier experience, visited a Tudor house 
Year 5 -Clitheroe castle, corner exotic 
Year 6 - Stockport air raid shelters, Borwick hall trip 
 
 
Whole school visits   
Rock star kids  
Singing workshop  
Paul Sturgess   
M and M performance  
RE Visitor 
 
Additional trips for enrichment 
Year 5 – Lancashire School Games 
Tour of turf moor with a visit to Burnley library to learn about the history 
Burnley College science fair 
Year 5 & 6 – Trip to watch a Manchester United football match 
Year 6 – Old Trafford County Cricket ground 
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