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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Barden Primary School 

	Number of pupils in school 
	468 

	Proportion (%) of pupil premium eligible pupils
	 31% 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	September 2023-September 2024

	Date this statement was published
	September 2023

	Date on which it will be reviewed
	September 2024

	Statement authorised by
	Claire Holgate 

	Pupil premium lead
	Steven Holland 

	Governor / Trustee lead
	Graham Vernon


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year 1385
	£210,975 – 145 pupils

	Recovery premium funding allocation this academic year
	-

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£210,975


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Barden Primary School will focus its’ Pupil Premium spending on closing the gaps, comparing Pupil Premium children’s attainment and progress against the national picture but also looking at in-school gaps between Pupil Premium children and non-Pupil-Premium children. This will include closing attainment gaps in all year groups for children working at the expected level and above.
We continually review the progress and attainment of all children in our care. Senior leaders and class teachers regularly analyse data to identify patterns and monitor disadvantaged pupils’ achievement. Children are supported holistically to ensure children are equipped with the skills to be lifelong learners regardless of their background.
Our disadvantaged pupils will make progress through high quality first class teaching, targeted academic support and wider opportunities. 
We know the importance of children attending school every day; pupils with the highest attainment at the end of key stage two have higher rates of attendance over the key stage compared to those with the lowest attainment. (GOV, 2021). Whilst attendance is key to attainment, Barden Primary put the safety and wellbeing of our pupils at upmost importance. We know to effectively safeguard our pupils regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extra-familial harms (GOV, 2021).
In an attempt to improve attendance, we allocate funding to our Pastoral Lead and learning mentors who work closely with our families to provide tailored support and educate parents on the huge impact of regular absence. 
We know that children do best when they feel safe, calm and in control of their emotions. Consequently, at Barden Primary School we prioritise children’s emotional well-being. Our Pastoral Lead and learning mentors work closely with many of our families, giving help and advice as well as being a sensitive listening ear. Our skilled team receive quality CPD to ensure they can effectively support pupils’ emotional and social development. 
All pupils are entitled to the very best curriculum and learning opportunities whatever their level of ability so we ensure that our disadvantaged pupils receive help when they find learning difficult but are also offered challenges in areas where they excel. We also ensure they have the very best resources and enrichment opportunities through visits to places of interest and participation in community events. 
Following regular whole school evaluations, Pupil Premium spending is reviewed. Future priorities are made in response to new research, the school’s rigorous self-evaluation processes and the children’s needs.
Barden Primary School will focus its’ Pupil Premium spending on closing the gaps, comparing Pupil Premium children’s attainment and progress against the national picture but also looking at in-school gaps between Pupil Premium children and non-Pupil-Premium children. This will include closing attainment gaps in all year groups for children working at the expected level and above.
Our intent is:
· Close the gap between non-disadvantaged pupils and disadvantaged pupils.
· Increase in the percentages of pupil premium children meeting the national expectations in Reading across EYFS, KS1 and KS2. 
· Ensure children feel safe and secure within the school environment so they are able to access learning. 
· Support and educate parents to improve parental engagement.
For the 2022-2023 academic year, Barden Primary School will focus its Pupil Premium spending on 
· Phonics
· Vocabulary
· Reading 
· Pastoral 
· Attendance


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attainment and Achievement 

	2
	Behaviour for learning

	3
	Government data indicates that SEMH needs are more prevalent among children from disadvantaged backgrounds. We know that children do best when they feel safe, calm and in control of their emotions. Consequently, at Barden Primary School we prioritise children’s emotional well-being.

	4
	Assessment, observation and pupil voice has shown that disadvantaged children in school often lack wider experiences and, as a result, can struggle to engage in the curriculum. This is due to deprivation within the local area. Through discussion with families of our PP children, we know that aspirations are quite low.

	5
	Our assessment data shows oral communication and vocabulary gaps within all year groups, from Reception to Year 6. Although evidence shows these gaps across school, it is more prevalent within our disadvantaged children.

	6
	Ensure disadvantaged pupils attend school each day to enable us to effectively safeguard and prevent the attainment gap growing.
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Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	PHONICS 
The RWI program has been successfully embedded. It has improved our phonic provision across EYFS and KS1. In July 2023 our PSC results were 72%. We hope over 80% of pupils will pass the phonics screening check PSC by Summer 2024. 
One to One tutoring will also be used to target PPG children who require extra support to keep up, as opposed to catch up. 
KS2 children will also access the read write inc programme if they did not pass the PSC in year 1 or 2. We hope the number of children needing this programme of support will reduce by the end of Summer 2024, when the programme will be fully embedded. 
	Increased percentage of PP who will be secure in Year 2 and ready to move off the Read Write Inc programme into whole class guided reading. 
Increased percentage of pupils passing the PSC check. In line with or above national average. 
Ensure children in KS2 who did not pass the PSC check in year one and two receive extra support throughout KS2 and make progress. 


	Raise attainment and progress of PP pupils in reading. To create a love for reading, promoting the use of both the campus and school library. To create a whole school environment which promotes a buzz for reading, for example author visits, theme days.
The Ashley Booth method of guided reading has been implemented in KS2 and will continue to be monitored to assess the impact on reading for PP children involved. 
Purchase and set up the reading challenge across school to expose all pupils to a range of authors and text types. 
	Reading is celebrated throughout school and children are excited by reading. 
Parents are encouraged to read with their child and support Half termly reading tea party with the Head Teacher will reward reading at home. 
An increase in the percentage of PP children meeting the national expectations in Reading across EYFS, KS1 and KS2.  
Pupils to have access to the in school and campus library of quality texts to enhance the reading provision in school. The campus library to raise their profile across school so children have access to a wide range of texts outside of school. 
Pupils to benefit from a range of texts through their year group’s reading challenge. 
Teachers will use their professional judgement to ensure that reading books are matched to individual reading levels. Books will be matched so that they are appropriate to be read independently but also offer an element of challenge in word reading, vocabulary and comprehension.  The children will be able to select books from their reading corner which have been selected to be both age appropriate and diverse to spark interest from the children. 

	To reduce gaps in attainment through carefully differentiated interventions to support reading, writing, and maths for identified groups.
To increase the percentage of PP children working at year group expectations in mathematics, reading and writing. 

Reading pupil premium children working at or higher
Summer 2023 51%
Writing pupil premium children working at or higher 
Summer 2023 44%
Maths pupil premium children working at or higher 
Summer 2023 58%

To ensure the progress of all PP pupils and other pupils identified as vulnerable, will be in line with other non-disadvantaged pupils
	Attainment is in line with or exceeds national expectations.
Increased percentage of PP working at YGE in mathematics and reading/writing. 
Progress is in line with non-disadvantaged pupils.


	Curriculum enrichment through school trips and a separate enrichment programme for these children. 
Disadvantaged pupils do not have access to wider experiences outside of school. We aim to continue providing enrichment experiences for pupils to enhance their understanding of the curriculum 
Visitors are allowed to come into school to further support the children’s learning. 
Enrichment days to take place as a class or whole school to enhance the school curriculum.

	Children are able to draw on a range of experiences within lessons and use this to support their understanding. 
All pupils’ attitudes to learning improve 
further. As their aspirations of what can be achieved develops. 

 


	To develop the attainment levels in writing across the key stages 
Training will take place to further the development of writing at Barden.  The sequence of learning will become clearer, working towards outcomes in units of work that have been simplified, in terms of what needs to be included. 
The lowest 20% of each class will be identified and given targeted intervention to promote higher levels of progress and attainment in writing
	An increased amount of PP children will reached the expected level for writing in their respective year groups.
Focussed intervention for the lowest 20% attainment for writing, providing more opportunities for short writing opportunities. 




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.


Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £100,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality first class teaching for all pupils including the use of a TA within whole class teaching. 
	EEF tiered approach stated that quality first teaching is a top priority and will have the biggest impact. 
	1, 2, 5

	One TA3 in every year group to allow for focused interventions and high adult/pupil ratio


	TAs’ interactions with pupils: interactions are less formal and more personalised than teacher to-pupil talk; they aid pupil engagement; help to keep them on-task; and allow access to immediate support and differentiation. (Rubie-Davies, C., Blatchford, P., Webster, R., Koutsoubou, M. and Bassett, P, 2010)


	1, 2, 5

	Read Write Inc Phonics CPD and resources needed to teach the programme. 

CPD for Reading in KS2 and reading across the curriculum in all year groups. 

	In 2010 the UK government studied the twelve highest performing schools across the UK, seven of them taught Read Write Inc. (Reading by Six, 2010).

Read Write Inc. Phonics is a DfE validated Systematic Synthetic Phonics programme with a whole school approach to teaching early reading and writing, designed to ensure progress for every child, in every primary school (OUP, 2020).

The reading and writing of Standard English, alongside proficient language development, is the key to unlocking the rest of the academic curriculum. (Gibb, 2022).

Reading is fundamental to education. Pupils who find it difficult to learn to read are likely to struggle across the curriculum, since English is both a subject in its own right and the medium for teaching (The Reading Framework, 2022).
	1, 2, 5

	CPD for teaching writing in KS1 and KS2 – developing the sequence of learning. 
	Disadvantaged pupils are 20% less likely than their peers to reach the expected standards in reading, writing and maths by the end of primary school, and the gap in literacy attainment grows substantially during Key Stage 2, with pupils making less progress than their peers in both reading and writing (EEF 2023). 

Teachers should tailor practices to meet the needs of their individual pupils as well as the whole class, use them in conjunction and monitor or adjust them as necessary (Gillespie and Graham, 2010).

Cases of writing failure due to poor teaching can be minimized if these students experience effective writing instruction right from the start (Graham & Harris 2005).

	1, 2, 5 

	Expose the children to a variety of texts and authors and improve the profile of reading across the school with the reading challenge for each pupil. 
	Reading is fundamental to education. Proficiency in reading, writing and spoken language is vital for pupils’ success. Pupils who find it difficult to learn to read are likely to struggle across the curriculum (GOV, 2023).
	1, 2, 5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 60,975
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To reduce gaps in attainment through carefully differentiated interventions to support reading, writing, and maths for identified groups. To increase the % of PP children working at year group expectations in mathematics, reading and writing. To ensure the progress of all PP pupils and other pupils identified as vulnerable, will be in line with other non-disadvantaged pupils.

	Research on TAs delivering targeted interventions in one to-one or small group settings shows a consistent impact on attainment of approximately three to four additional months’ progress (effect size 0.2–0.3).(EEF,2021)
	1, 2, 5

	Additional Educational Psychologist Visits pupils with SEN. 
Extra visits from the EP to support children in receipt of PP grant, offering advice and support for the most vulnerable.

	EP’s have a statutory role on providing advice and information to local authorities (LAs) for children and young people with special educational needs and/or disability (SEND), and are undergoing a statutory needs assessment (Reg 6 (1) (d) SEND Regulations 2014).


EPs are critical in identifying special educational needs (SEN) and providing a statutory contribution to Education, Health and Care (EHC) assessments. They also play an essential role in upskilling the education and wider workforce, thus ensuring high quality special educational needs and disability (SEND) provision is available. A fundamental part of their role is supporting the social, emotional and mental wellbeing of children and young people, families and teachers, to help address the increase in mental health problems in children and young people. 

National College for Teaching and Leadership (NCTL) and NHS Health Education England (HEE) (2016) Review of clinical and educational psychology training arrangements March 2016. 


	1, 2, 3





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost - £50,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Professional support -  Pastoral intervention 
Plus 2 x learning mentors 
To lead Pastoral provision throughout school.
To reduce any gaps in attainment by ensuring all pupils are included and achieve well – through attendance, academic support, family support, behaviour, SEN support and advice and assessment. Encouraging children to discuss issues and problems.
To support the emotional, social and behavioural development of PP pupils and other children who are identified as vulnerable
Pastoral Interventions using the garden and the greenhouse, engaging children who struggle with relationships and mental wellbeing. This will support creating better relationships
	Strong pastoral care is the foundation stone of a successful strategy. It should be seen as the bedrock of any efforts to tackle educational disadvantage (Rowland, 2021:21). 
Social emotional health in early childhood is defined as the developing capacity to form secure relationships, experience and regulate emotions, explore and learn. Without this, children cannot successfully participate in social interactions, manage conflict, express empathy to others and develop a positive sense of who they are. When they develop this, they are more likely to engage in an educational setting (Rowland, 2021:44).

The foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils want to be and are keen and ready to learn. (GOV, 2021)


	2, 3, 6

	Curriculum enrichment through school trips and a separate enrichment programme for these children.
Disadvantaged pupils do not have access to wider experiences outside of school. We aim to continue providing enrichment experiences for pupils to enhance their understanding of the curriculum.
Enrichment days to take place as a class or whole school to enhance the school curriculum. In-school gaps narrow in all subjects. Pupils’ attitudes to learning improve further.
	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. 

Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019).



Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021). 

	1, 2, 4, 6

	Provision of a range of clubs/enrichment activities
To offer enrichment opportunities through a range of subsidised lunchtime and after school clubs.
The percentage of PPG children attending clubs is at least in line with their non-PPG peers. Pupils’ attitudes to learning improve further.
Attendance at these clubs will be monitored and reviewed on a termly basis.

	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019).
Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021). 

	2, 3, 4, 6

	Attendance Incentives Attendance incentives to be put in place – opportunity to win a bike. 
Termly attendance prizes to continue to be given out.
Attendance of disadvantaged pupils will be 96%.

	The pupils with the highest attainment at the end of key stage 2 have higher rates of attendance over the key stage compared to those with the lowest attainment. (GOV, 2021). 
Regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extra-familial harms (GOV, 2021).
	6

	Subsidies for PPG children to enable them to access Year 6 residential 
To be able to offer subsidised access to school residential trip in Year 6 July 2022.
Attendance of PPG children at residential trip is at least in line with non-PP peers. Pupils’ attitudes to learning improve further.

Improved relationships and teamwork skills will be evident in the Year 6 pupils after their residential visit.

	Children from the poorest families are three times more likely to not participate in any extra-curricular activities compared to those from wealthier families. Sometimes, however, children from disadvantaged backgrounds do not take part because they lack confidence or fear they will not fit in (Social mobility, 2019).
Extra-curricular activity is important for young people, and can be especially advantageous in helping to improve the life-chances of those from disadvantaged backgrounds. (John Herriman, Chief Executive of Greenhouse Sports, 2021). 

	3, 4
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Part B: Review of outcomes in the previous academic year
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