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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	471

	Proportion (%) of pupil premium eligible pupils
	141 children = 30% 

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	September 2025 – September 2026

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Claire Holgate

	Pupil premium lead
	Rebecca Booth

	Governor / Trustee lead
	Graham Vernon


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	130 at £1480
CLA x6 at £2570
CLA(pp+)x5 at £2630
£220,970

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£220,970


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
Our intention at Barden is that all pupils, irrespective of their background or the challenges they face, make outstanding progress and achieve high attainment across all subject areas. We are committed to giving all of our children the best start in life and for them to become life longer learners. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. All our staff at Barden Primary School take responsibility for disadvantaged pupils’ outcomes and have high expectations for all.
At Barden Primary School, we are committed to addressing the challenges faced by all our disadvantaged pupils, ensuring that every child has the opportunity to achieve their full potential. A high proportion of our pupils are identified as having English as an Additional Language (EAL) and many start school with a low baseline of attainment. Our priority is to ensure that these children make accelerated progress and reach the expected standards as they move through the school. Located in a ward within the lowest 1% for deprivation nationally, we recognise the significant barriers our pupils may face both inside and outside of school. Therefore, our approach is centred on delivering consistently high-quality teaching, as this has the greatest impact on pupil progress and outcomes. We provide targeted support and interventions that are responsive to individual needs, ensuring that resources are used effectively to remove barriers to learning. Our strategy is rooted in robust assessment and evidence-based practice, focusing on pupils’ actual needs rather than assumptions, recognising that every child is unique and deserves a personalised approach to their education.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Underdeveloped vocabulary and language skills, many EAL children, poor comprehension due to lack of vocabulary.
86% EAL children at Barden

	2
	School Attendance and punctuality
National - 95.71% School – 95.13% PPG
PPG 3.31% last year - PPG 4.99% this year (Autumn term)

	3
	Experiences of the wider world/cultural capital

	4
	Higher proportion of SEND needs 
33% of PPG children are SEND – 20% of these children have an EHCP

	[bookmark: _Toc443397160]5
	High levels of poor emotional and mental health
New staff being employed to develop a pastoral team.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To continue to develop language, vocabulary and communication
	All children to be able to have clear communication skills, understand more vocabulary when written within a text/context, have a better comprehension and understanding of what is being read and within the wider world

	To close the attainment gap in Reading for pupil premium children
	Outcomes and assessments will be inline or above national averages

	To close the attainment gap in Mathematics for pupil premium children
	Outcomes and assessments will be inline or above national averages

	To close the attainment gap in Writing for pupil premium children
	Outcomes and assessments will be inline or above national averages

	To work collaboratively with the SENDCO to make sure that provisions and outcomes are achieved in line with their individual plan
	All SEND children to make progress within their own personal/individual targets

	To continue to give the children more opportunities and wider experiences 
	All pupil premium children will be attending at least one after school enrichment every term. (additional registers/timetable available)

	To continue to improve attendance and punctuality


	Whole school attendance will be above 96% Persistent absence will be below 5%


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £100,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	High quality teaching
	High quality teaching is the most important and a priority at Barden Primary School. It is essential that an effective teacher is in front of every class and every child gets the high quality teaching daily.
Building knowledge and curriculum understanding is important and at Barden we use my turn, our turn and your turn in all areas of the curriculum. Clear instructions, scaffolding, modelling, group work, pre/post teaching are all essential and shown by teachers in class.
The EEF state: evidence indicates that great teaching is the most important lever schools have to improve pupil attainment. Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged.
	1, 2, 4, 5

	Effective use of Teaching Assistants
	TA standards (2016) states the role of TA’s are to help pupils make progress but at the same time children need to be increasingly independent.  
Ofsted say: know more, remember more and do more- encourage all children to demonstrate sticky knowledge through questioning and oracy. This is incorporated into each lesson we teach at Barden
The EEF states TA’s have more impact on children when delivering targeted interventions over general classroom support
LC’s should be clear and concise and TA’s know what the LC is so children can be challenged when TA’s are supporting children.
TA’s are placed in year groups depending on the need of the children.
TA’s to support mastery approach in Maths using stem sentences. Question children. Live mark where required, support different groups of children  
	1, 2, 4, 5

	Read Write Inc
	Impact on early readers – 3 months
According to EEF’s broader evidence, phonics is effective for decoding, but schools also need to teach comprehension, vocabulary, and other reading skills
	1, 4

	1 to 1 Reading in Primary schools
	Recognised need for lowest 20% in reading to undertake regular 1:1 reading with an adult reading partner to support progress in decoding, comprehension and fluency. 
	1, 4

	Safeguarding training/updates. 
Weekly meetings take place
	This gives staff all the information and training they need to make sure abuse, neglect or any concerns are reported correctly

The EEF stresses that this works best when it's embedded, deliberately modelled, and when staff are supported to monitor its effects – regular connection is better
	5

	Bikeability
	Barden have identified the need for more children throughout school (KS1 & KS2) to ride a bike safely in and around the community. The children do a week of this course where they ride their bike within school grounds then outside in the community. Safety and dangers are taught to all children.  

Evidence proves that Bikeability-Trust-commissioned research does suggest Bikeability may especially benefit higher-deprivation / disadvantaged areas 
	3, 5

	CPD - New English writing planning/programme
	At Barden we are developing a new Writing programme focusing on the skills taught to improve children’s writing. CPD given by English team. Staff meetings, planning together, ideas, resources, support documents given.

Disadvantaged pupils are 20% less likely than their peers to reach the expected standards in reading, writing and maths by the end of primary school, and the gap in literacy attainment grows substantially during Key Stage 2, with pupils making less progress than their peers in both reading and writing (EEF 2023). 

	1, 4

	Adaptive teaching strategies 
	Adaptive practise is done by all teachers at Barden Primary school, when planning we think prior to teaching what the misconceptions or barriers might be, think carefully about scaffolding, grouping and pre teaching, when teaching gather assessments on learning and then adapt in the moment with support.
The EEF strongly supports adaptive teaching as part of high-quality teaching, especially for pupils with SEND, but also for disadvantaged pupils more widely. They see it as a more flexible, effective, and evidence-based alternative to “just differentiate everything. ”For schools serving disadvantaged pupils, embedding adaptive teaching across their classrooms can help make learning more inclusive, equitable, and effective — but it needs good teacher assessment, planning, and responsive execution.
	1, 4

	Pre/Post teaching for all children
	The EEF’s guidance explicitly mentions that some pupils, “may benefit from pre-teaching of vocabulary and scaffolded talk opportunities.” 
This is essentially a “pre-teach” strategy: giving children language tools before they engage with the main lesson. 
EEF’s early years guidance says that explicitly teaching vocabulary is especially important for children from disadvantaged backgrounds.
	1, 4

	High quality texts in English and for home readers
Development of the reading areas and environments in school – new school library


New benchmarking system in place to assess fluency and comprehension levels to support the children further
	EEF Literacy Guidance Emphasises  In their Key Stage 2 Guidance, the EEF says that pupils need “high quality teaching and extensive opportunities to practise reading and writing.” This suggests that exposing pupils to good texts (for vocabulary, structure, genre) is part of their broader literacy vision — even if they don’t always say “high‑quality texts will directly improve writing by 6 months.”
In the Early Years Toolkit, the EEF gives a +4 months impact for early literacy approaches, which include storytelling and group reading. These “storytelling and group reading” approaches often involve rich, narrative texts, so they indirectly support exposure to good texts, which later supports writing development.
	1, 4


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £50,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	LBQ
	LBQ allows teachers to provide pupils with instant, targeted feedback while making learning interactive and engaging. By presenting carefully sequenced, formative questions, LbQ helps identify misconceptions in real time and enables teachers to adapt their instruction accordingly. For pupils who are disadvantaged or have additional learning needs, LbQ offers personalised support and repeated practice, helping to consolidate knowledge and build confidence. 
Research and school case studies suggest that using LbQ can improve understanding, retention, and progress across subjects, while also encouraging active participation and independent thinking in the classroom.
	1, 4, 5

	1st Class@Number
	1stClass@Number is a small group maths intervention used for children in Year 2/3 who need additional support to help them catch up and make better progress. Trained TAs deliver half hour sessions twice a week, focusing on number and calculation, and developing children’s mathematical understanding. The sessions are delivered outside of the normal classroom maths lessons. 
The EEF states: In its most recent large effectiveness trial (NFER, 226 schools), pupils who received the intervention made +2 months’ additional progress on average in maths compared to a control group. Importantly, for FSM (disadvantaged) pupils, the trial found the same +2 months’ gain compared to FSM pupils in the control group. The security of this finding is rated high by the EEF, meaning they are confident the effect was caused by the programme.
	1, 4, 5

	Race to English
	This programme aims to break down the language barrier and support those who: 
· Are beginners in learning English;
· Have limited English;
· Are more fluent in English but need additional support to make progress.
After a comprehensive assessment to establish their needs, children take part in a wide range of relevant activities to develop their understanding of and fluency in English. 

	1, 4

	SEND interventions 
IEP Targets 
	Children will spend 3 times a week on their individual targets and check in sessions. These are all on 1 to 1 basis.
Small groups working in Maths, English and Reading, children that need more support
	4

	Educational psychologist visits
	For PPG children, who often face multiple risk factors, EP visits are especially valuable because they:
Provide highly individualized insight into learning and emotional needs. Equip schools with targeted, evidence-based interventions. Offer ongoing monitoring to ensure progress. Strengthen the broader school support network (teachers, parents, TAs).
In short, EP involvement helps level the playing field for disadvantaged pupils.

	4

	ELSA
	Emotional Literacy Support Assistant. ELSAs are trained teaching assistants who provide targeted support for children’s emotional well-being and social skills. They work one-to-one or in small groups with children who may be struggling with things like anxiety, self-esteem, friendship issues
We have 2 members in staff that work with groups of children through each half term. (separate timetables available)
According to the EEF Teaching & Learning Toolkit, SEL interventions have a moderate impact for very low cost, with an average gain of +3 months’ progress. In their guidance report, they reference a +4 months’ gain, although different sources / summaries vary slightly. They argue that good SEL is particularly important for disadvantaged pupils
	5

	Immersion room
	This is used by SENDCO to take children in each week to gain opportunities from the sensory room.
	4





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £70,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pastoral interventions
Early help
	A timetable each half term is in place with which interventions are running and which children are attending. These can been seen with impact for each child that attends and evaluated after each half term. 
	5

	Enrichment lunch times
Enrichment after school
	All children to attend 2 Enrichment clubs/competitions per half term 
Research shows that children who take part in enrichment clubs are more proficient in social skills, problem solving and teamwork, communication skills and help children concentrate and improve their attainment. 
	3

	Breakfast club
	Free or well-subsidised breakfast clubs have strong evidence backing their positive impact on disadvantaged primary pupils — improving attainment, behaviour, attendance, social relationships, and providing nutritional and childcare support. For schools looking to close attainment gaps and support vulnerable pupils.
	3, 5

	Attendance
Home visit for poor attenders 
Parents meetings 
Parent contracts 
Early Help Assessment 
Outside referrals 
 
Termly  
Analysis attendance 
Identify children who are cause for concern. 
 
Red/Amber/ Green letters  
 

Termly  
Certificates – rewards - badges
Assembly alongside to rewards and parent invited. 

PAST (pupils' attendance and support team) refer to external agency LCC

	Research shows that good attendance results in good academic outcomes. 
Data shows that in primary school children who didn’t achieve the expected standard in reading, writing and Maths missed on average four more days per school year that those whose performance exceeded the expected standard. 
Percentage attendance has a direct effect on academic outcomes. The higher percentage of attendance the higher the percentage of attainment. 
 
First day call if no contact from parents. 
Third day home visit if the child is still absent. 
Through home visiting / Parent’s meetings we are supporting families to overcome barriers for their child’s attendance. 
Drawn up plans with parents to highlight any areas of support.  Mutual agreement with child, parent and school. 
Regular letters for attendance and punctuality. 
Provide financial / wellbeing/ mental health support 
Highlighting number of days absence/punctuality  
Reward systems for termly attendance, research shows that most reward schemes work on a long-term basis, children are excited and want to achieve.  Each child receives recognition for attending school daily and being on time. 
LCC support school with individual attendance barriers 
	2

	Referals to school nurse
	Appointments can be made to offer support with ongoing concerns and medical issues
[bookmark: _GoBack]Half termly drop in sessions for parents to attend for help and support from the school nurse.
	5

	Nursery transition


Primary to secondary transition
	Research shows that effective transition between nursery and primary school with parents and children increases that attendance and punctuality of children. 
From primary to secondary, key stage to key stage, class to class. 
Expectations before children start school are clear and concise and a consistent communication between home and school is started. Attendance policy included.
Secondary transition helps to reduce anxiety, helps with academic support, helps to form relationship, attendance, parental engagement, children with SEND needs, helps establish routines, introduce familiar adults and surroundings.
Research and educational reviews suggest that strong primary-to-secondary transition can:
· Increase attendance and engagement in Year 7
· Reduce behavioral incidents and exclusions
· Improve academic outcomes, particularly for disadvantaged pupils
· Help pupils develop resilience, confidence, and self-regulation


	3, 4, 5

	Forest school
	Attending Forest School weekly can have a wide range of impacts on children, both academically and socio-emotionally. The research, mostly from the UK, shows benefits across wellbeing, social skills, engagement, and sometimes learning outcomes.
Confidence and self-esteem: Children take manageable risks and achieve small goals (building shelters, climbing, problem-solving), which boosts confidence.
Resilience and independence: Regular outdoor learning encourages perseverance, risk assessment, and self-reliance.
Social skills and teamwork: Collaborative activities promote cooperation, negotiation, and leadership.
Emotional regulation: Nature immersion and hands-on activities help children manage stress and anxiety.

	1, 3, 4, 5

	OPAL play
	OPAL play has a range of positive impacts: behaviour, wellbeing, physical activity, social skills, self-regulation, inclusion, risk awareness. These impacts are particularly relevant to disadvantaged (PPG) children, because OPAL helps address some of the barriers they disproportionately face: behaviour, stress, lack of play opportunities, exclusion.
	3, 4, 5

	Whole KS2 swimming
	Our children at Barden go swimming in year 3, 4, 5 and 6. Putting annual (or regular) school swimming in place can have multiple, meaningful benefits for disadvantaged pupils:
It supports physical health and safety (learning a life‑saving skill). It boosts mental wellbeing, confidence, and emotional resilience. It helps develop cognitive and social skills that transfer into the classroom. It provides equitable access to a high-quality physical activity, something that might be less available outside school for disadvantaged children.
As such, swimming can be a powerful tool in promoting both personal development and academic readiness for pupils who might otherwise miss out on these opportunities.
	3, 4, 5



Total budgeted cost: £220,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Outline the performance of your disadvantaged pupils in the previous academic year and explain how it has been assessed. You should draw on:
· Data from the previous academic year’s national assessments and qualifications, once published.  
· Comparison to local and national averages and outcomes achieved by your school’s non-disadvantaged pupils (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting
disadvantaged pupils’ performance, including attendance, behaviour and 
wellbeing
You should state whether you are on target to achieve the outcomes of your strategy (as outlined in the Intended Outcomes section above) and outline your analysis of what aspects of your strategy are/are not working well.  
If last year marked the end of a previous pupil premium strategy plan, you should set out your assessment of how successfully the intended outcomes of that plan were met.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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